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Hillside, Radstock and Hawkedon Primary Schools 

Feedback and Improvement Policy 

 

Our feedback and Improvement Policy is underpinned by the evidence of best Practice from the 

Education Endowment Foundation (EEF)and other organisations together with the results of action 

research that has taken place in Hawkedon Primary School, Radstock Primary School and Hillside 

Primary School. The research that has been conducted shows that effective feedback and 

improvement should: 

 Redirect of refocus the teacher’s or the learner’s actions to achieve a goal.  

 Be specific accurate and clear. 

 Encourage and support further effort.  

 Be given sparingly so that it is meaningful. 

 Provide specific guidance on how to improve and not just identify errors. 

Our policy on feedback and improvement has at its core a number of principles: 

 The primary purpose of feedback is to inform the teacher and then the learner of what to do 

next to aid learning. 

 Feedback that the teacher receives is of great importance and teachers are in control of the 

children’s learning. They use the results to inform their planning. 

 Staff are encouraged to mark less, but mark better. 

 Evidence of feedback and marking is incidental to the process; staff do not provide 

additional evidence for external validation. Feedback is to improve learning for teacher and 

child alone. 

 Written comments should only be used where they are accessible to children according to 

age and ability. 

 Feedback delivered at the point of learning is most effective, and as such feedback 

delivered in the lesson is more effective than a comment provided at a later date.  

 Children must be involved in the feedback process and be given the opportunity to address 

learning points. 

 Feedback is an integral part of the assessment process and takes on many forms, not only 

written comments. Verbal feedback, symbols and additional direction are all effective 

feedback and improvement techniques. 

 Feedback should provide the appropriate level of challenge, allowing children to make good 

progress. 

 All work should be reviewed by teachers at the earliest opportunity so it might impact on 

future learning. When work is reviewed it should be acknowledged in books. 

 There are many forms of feedback and teachers should use a variety to support formative 

assessment and the learner. 
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When and How is Feedback given? 

Teachers and staff at the schools will provide feedback and improvement points at different points 

to impact on the children’s learning. Feedback and marking techniques differ depending on ability 

and age of the child. 

 Immediate feedback. This is feedback at the point of leaning, it takes place in lessons or 

with individuals or small groups. Children are redirected or refocused to enable them to 

reach the learning outcomes; it also provides the adults with immediate feedback in 

establishing how well children are learning and how successful they have been in aiding 

leaning. The EEF recognise that feedback has very high effects on learning and that it 

takes different forms. The use of targets either written or verbal, that are specific or 

actionable are likely to increase pupils progress. Examples of feedback techniques used to 

provide immediate feedback are held in appendix 2. 

 Summary Marking. This takes place at the end of an activity or lesson and can involve the 

whole group or classes. This provides the teacher and the learner with an opportunity to 

assess how successful the children or the constructed session has been. It may involve 

elements or peer and self-assessment as well as whole group marking. Summary marking 

needs to be reviewed by the class teacher at the end of the session so that next steps for 

the class can be identified. Examples of summary techniques used to provide immediate 

feedback are held in appendix 3. 

 Review Marking. This takes place away from the point of learning and may involve more in-

depth marking involving written comments/annotations for pupils to read, respond to or act 

upon. Review marking provides the opportunity for formative and summative assessment 

and enables the teacher to identify the next steps for the child. These next steps are used 

to give the child longer term targets. Examples of Review Marking techniques are held in 

appendix 4. 

Prior to each lesson taught, the teacher should consider carefully which form of feedback will be 

given and how. This will help the teacher and child with the successful analysis of the lesson. 

More details are held in appendix 1. 

Measuring progress  

Books are a source of evidence for showing progress. Children’s responses to feedback and 

improved work over time highlight how the feedback has contributed to children’s learning. 

Regular book scrutinies take place to ensure the children are progressing. 

Frequency of marking 

Feedback has to be timely or children may have forgotten about the work they have completed. 

Unless in-depth review marking has taken place, children will be provided with feedback on the 

day of learning or the next day. All work must be acknowledged in some way although this may 

be through using highlighting, symbols, a written comment, peer or self-assessment. 

All work the children complete requires feedback and acknowledgement in some way. As 

immediate feedback has the most impact on learning, teachers are encouraged to carry out 

immediate feedback as much as possible. The majority of feedback should be at the point of 

learning. Where verbal feedback is given, staff will write V in the child’s book and record the focus 
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of the feedback. For example, V – paragraphs. Verbal feedback should be acted upon and lead to 

improvement in the child’s work. 

Summary marking will take place every two weeks in English books. This will take the form of T-

codes (Appendix 4), self or peer evaluation. Children will respond to their feedback using their 

purple pens or through the use of green and pink pencils when completing self and peer 

evaluation. 

Review marking is more in depth and takes longer. Longer, extended written tasks should be 

review marked and ‘next steps’ set for the child that will make a positive impact on their progress.  

Next steps will be made explicit for the child. There should be at least two in depth review marks 

per half term in English work. At least one piece of topic or project work will be in depth marked 

each unit. Review marking will be adjusted so that it is appropriate for phase of the school that the 

child is in. 

In Years 2 and 6, the frequency of immediate, summary and review marking will increase to 

support outcomes for pupils and for preparation for SATs assessments. 

Use of Highlighters 

Highlighters are used to identify when the success criteria have been met or not met. More 

emphasis is given to areas that require improvement as opposed to highlighting successes. Pink 

identifies where the learning objective has been met successfully and green will be used to identify 

one or two areas for growth.  

Use of symbols and codes to mark efficiently 

Feedback and improvement points will be given in a variety of ways. Codes are used to support 

children and these vary in accordance to the phase of the school the child is in. Codes used are 

help in Appendix 5. 

Use of DIRT (directed improvement time) 

Is for children to act upon feedback provided by their teachers as part of the children’s learning 

journey. Teachers allocate certain times of the school day so that children can respond or act 

upon the comments or feedback that they have received in their work. 

Marking Spellings 

Dependant on the stage the school the child is in, spelling errors will be identified and addressed 

in different ways. 

In EYFS – spelling errors will be discussed verbally and corrections will be written underneath. 

In KS1 – errors will be identified with as Sp in the margin. Staff will limit spelling errors to the ability 

of the child but will identify no more than 3 common exception words. In year 2 the spellings will be 

identified with a dot in the margin so children can independently identify them. 

In KS2 – errors will be identified with a dot in the margin or an Sp. Only 5 errors will be identified in 

each piece of work. 
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Children are encouraged to be adventurous in their choice of words. If children are unsure of the 

spelling of a particular word, they are able to place dots underneath the word to show this to the 

reader. 

Marking in Mathematics: 

In mathematics the same procedures for feedback and improvement stated above apply. 

However, it is encouraged that most feedback is given at the point of learning so that 

misconceptions can be addressed immediately. If summary or review marking takes place, 

highlighters and symbols are used as appropriate. Errors will be adjusted but misconceptions may 

be identified but not corrected at that point. It is appropriate for some children to mark their own 

work at the end of a lesson, especially if it is a lesson that was based on fluency or mathematical 

reinforcement. 

Every two weeks summary marking will take place in mathematics. This will be done through T-

codes and self and peer evaluation. Immediate marking will be used and the V symbol written to 

share what feedback was given. 
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Appendix 1 

Type  What it looks like  Evidence (for observers)  

Immediate   Includes teacher gathering 
feedback from teaching, 
including mini-whiteboards, 
book work, etc.  

 Takes place in lessons with 
individuals or small groups  

 Often given verbally to 
pupils for immediate action  

 May involve use of a 
teaching assistant to provide 
support or further challenge  

 May re-direct the focus of 
teaching or the task  

 May include 
highlighting/annotations 
according to the marking 
code.  

 Lesson 
observations/learning walks  

 Some evidence of 
annotations or use of marking 
code/highlighting  
 

Summary   Takes place at the end of a 
lesson or activity  

 Often involves whole 
groups or classes  

 Provides an opportunity for 
evaluation of learning in the 
lesson  

 May take form of self- or 
peer- assessment against an 
agreed set of criteria  

 In some cases, may guide 
a teacher’s further use of 
review feedback, focusing on 
areas of need  

 Lesson 
observations/learning   walks  

 Timetabled pre- and post-
teaching based on 
assessment  

 Some evidence of self- and 
peer-assessment  

 May be reflected in 
selected focus review 
feedback (marking)  
 
 

Review   Takes place away from the 
point of teaching  

 May involve written 
comments/annotations for 
pupils to read / respond to  

 Provides teachers with 
opportunities for assessment 
of understanding  

 Leads to adaptation of 
future lessons through 
planning, grouping or 
adaptation of tasks  

 May lead to targets being 
set for pupils’ future attention, 
or immediate action  

 Acknowledgement of work 
completed  

 Written comments and 
appropriate responses/action  

 Adaptations to teaching 
sequences tasks when 
compared to planning  

 Use of annotations to 
indicate future groupings  
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Appendix 2 – Feedback at the point of learning techniques 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Feedback technique: Quick, verbal feedback  

 

Why?   

Saves time but high impact.  

 

What?  

This is a technique which can be used in Writing lessons, particularly after a first draft or first 

paragraph/chapter of a longer piece. Written feedback can be given later after children have 

had the opportunity to react to verbal feedback and improve their work.                  

                                       

In practice: 

Instead of spending a considerable amount of time reading each child’s work and writing a 

comment for the next day, simply scan books quickly and decide one thing each child needs to 

improve on that will make a significant difference to the quality of their work e.g. capital letters 

and full stops. As you do this, place books in piles, with each pile having the same issue. 

Planning for the next day can be amended – who will the teacher work with, what will the focus 

be and how will it be addressed and similarly for any TAs who will be in the lesson. 

Call out the names of the children in each group which has been assembled i.e. not fixed 

groups and explain briefly what you expect them to improve on that day. Send them off to edit 

their work or carry on with a longer piece. Continue until all the children have had some 

feedback. 

Spend time with your focus group but at some point, visit each of the other groups and praise 

them where they have acted on the feedback or remind them of it if they have not.  

 Advantages  

 Saves time 

 Helps teacher to decide who they will 

work with and why 

 Children hear feedback given to other 

groups/individuals and therefore get 

to know what the teacher is looking 

for in work over time (ARE or IFs) 

 Children learn that they are not the 

only one who needs to improve in a 

particular area 

 Children are more likely to respond to 

verbal feedback than written 

 

Disadvantages  

 Some children have to wait for their book 

and feedback 
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Appendix Three – Summary feedback techniques (Peer Evaluation) 
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Appendix 4 – Examples of summary marking 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Feedback technique: T Codes 

 

Why?: It provides children with constructive tasks to further develop their writing and enables 

planning to be adapted with immediate effect. Time to feedback in books is significantly reduced 

as you do not need to write the T code out in full to inform children of their next step. 

 

What?: A personalised target drawn from a piece of writing that will enable the writing to be 

edited and enhanced.                                    

                          

                                        
T-codes in practice: 

-Piece of writing identified for a positive comment and a T code(s). Create T codes from 

immediate needs/gaps missing from each piece of work against the learning objective and 

success criteria.  

-Planning for the next day amended to allow for ‘a gap’ or ‘multiple gaps’ to be re-modelled or re-

taught. Individual or groups of children can be identified on the planning for 1:1/group teacher or 

TA support. 

-T codes explained to children at the start of their lesson (years 3-6 to write their T code into their 

book with their purple pen) examples modelled or shown at this point. Years 1 and 2 to have T 

codes printed and on stuck on the working wall display. 

-Children have feedback time (DTA) at the beginning of the next lesson. 

-Reference to T codes to be made when teacher modelling in the subsequent lessons. 
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Feedback technique: T Codes in KS2 

 

Why?:  

It provides children with focused guidance on how to further develop their writing.  

It allows children take more responsibility for their editing and redrafting.    

Time to feedback in books is significantly reduced. 

 

What/How?:      

Mark work with a quick positive comment.  

As you are marking draw up a quick list of T codes from immediate needs/gaps missing from 

each piece of work against the learning objective and success criteria.  

It could also include general areas for improvement, children’s targets or the interim framework.  

I just did this on a piece of paper as I went along.  For example: 

T1 – Check your non-negotiables. 

T2 – You have spellings to check. 

T3 – Read your writing – does it make sense? 

T4 – Look for an opportunity to use a semi-colon. 

T5 – Add some expanded noun phrases into your 2nd/3rd paragraph.  

T5 – Make sure you have used formal vocabulary when needed.   

T6 – Add more to your formal section to show the shift in formality (greater depth) 

 

Put the T code(s) in the child’s book – either at the end of the work (most useful) or you can add 

it to the margin e.g. if a particular paragraph doesn’t make sense.  

Chances are more than one child will have similar T codes to work on, and they’ll have several 

to do.   

Write these on the board or type on IWB.   Give children time at the beginning of the lesson to 

edit/redraft.  This technique works best for an extended piece of writing taking place over a few 

days.  

I found that children were quite excited to compare their T codes and work together if they had 

the same T code to work on.   The commonality of the T code is better than 30 individual 

comments.   

Planning for the next day can also be amended to allow for ‘a gap’ or ‘multiple gaps’ to be re-

modelled or re-taught. Individual or groups of children can be identified on the planning for 

1:1/group teacher or TA support. 

If you wish, as the children are working or after the lesson, you can simply tick the T code that 

you have written at the bottom of the piece to say that they have taken notice of the feedback 

given. As editing and redrafting is a key component of the curriculum, I found this technique to 

be a quick and simple way of addressing this as well.   
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Feedback technique: T Codes in Maths  

 

Why?:  It saves time, allowing the teacher to give the same feedback to multiple children 

whilst only writing it once. Time to feedback in books is significantly reduced as you do not need 

to write the T code out in full to inform children of their next step. In Maths, it is used to highlight 

general errors or a challenge task to move the children on. 

 

What?: A personalised target drawn from the day’s work in Maths. This could be correcting 

errors, or a challenge task. 

 

                          

                                        

T-codes in practice: 

-A positive comment is still written in the book. Children directed to the area of the work that 

needs correcting by either a dot or an arrow. Some of these include taking their book to work 

with an adult.   

-Planning for the next day amended to allow for ‘a gap’ or ‘multiple gaps’ to be re-modelled or 

re-taught. Individual or groups of children can be identified on the planning for 1:1/group teacher 

or TA support. 

-T codes explained to children at the start of their lesson (years 3-6 to write their T code into 

their book with their purple pen) examples modelled or shown at this point. Years 1 and 2 to 

have T codes printed and on stuck on the working wall display. 

-Children have feedback time (DTA) at the beginning of the next lesson. 

-Reference to T codes to be made when teacher teaching the topic in the subsequent lessons. 
Advantages  

 More efficient – not writing the same thing 

over again 

 Allows for group work with children with the 

same target  

 Promotes dedicated lesson time to next 

steps and targets  

 Easier to put investigations/ challenges as 

targets – no writing out  

Disadvantages  

 Less personalised 

 Not always easy to explain what 

you mean without the actual 

book, e.g. on individual questions  
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Appendix 5 – Examples of Codes for Marking 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Feedback technique: EYFS and KS1 Codes 

 

Why?: It provides our youngest children with immediate feedback about their writing in a 

pictorial way. It forms part of the verbal feedback with the child about the features of writing they 

have used, the child’s next steps and through conversation the child’s efforts are also 

recognised. As the child develops confidence and resilience towards writing, a pupil response 

will be encouraged (e.g. to practise the formation of a letter or to identify where a full stop should 

be, editing their work)  

 

What?: A pictorial code that recognises the features of writing in a sentence that has been 

achieved, alongside identifying the child’s next steps in their writing. 

                                           

 

 
Capital letter 

 

Full stop 

 

Write on the line 

A b c  Letter sounds 
 

 

Finger space 

V 
Verbal feedback 

 

   Codes in practice: 

 Pink (Ticked Pink) can be used to highlight effective use of letter sounds, use of full stops/ 

capital letters etc. Pink highlighting recognises independent efforts. 

Green (green for growth) is used to highlight things to improve/things to remember next time 

(e.g. you could use a green highlighter to mark in the child’s writing, where the finger spaces 

need to be.) Green highlighting tends to identify areas of supported writing with an adult. 

All work is marked in the writing books and verbal feedback is given to the child (including 

characteristics of effective learning comments). Verbal feedback has a V symbol to evidence that 

the comments written have been shared with the child at the time and may have an immediate 

next step as developmentally appropriate.   
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Codes in practice: 

 Pink (Ticked Pink) can be used to highlight efforts and achievements against the learning 

objective. 

Green (green for growth) is used to highlight things to improve/things to remember next time 

(e.g. you could use a green highlighter to mark in the child’s writing, where the finger spaces 

need to be.)  

All work is marked in the writing books and verbal feedback is given to the child.  Verbal 

feedback has a V symbol to evidence that the comments written have been shared with the 

child at the time and may have an immediate next step as developmentally appropriate.   

 

Feedback technique: KS2 Codes 

 

Why?: It provides our children with immediate feedback about their writing in a pictorial way. It 

forms part of the verbal feedback with the child about the features of writing they have used, the 

child’s next steps and through conversation the child’s efforts are also recognised.  

 

What?: A pictorial code that recognises the features of writing in a sentence that has been 

achieved, alongside identifying the child’s next steps in their writing. 

          P                                   
Missing punctuation 

 Error you need to 
find 

^  

Missing 
 word 

 

 

Sentence doesn’t 
make sense 
 

SP Spelling error 

 

            
 

 
 
Finger spaces needed 

 
 
 

New paragraph 
identified  

V Verbal feedback 
 

G Grammar error 

 

   


