
 Pupil premium strategy statement – Hillside Primary School 

1. Summary information 

School Hillside Primary School 

Academic Year 2017-2018 Total PP budget £63,940 Date of most recent PP Review November 
2017 

Total number of pupils 464 Number of pupils eligible for PP 43 Date for next internal review of this strategy July 2018 

 

2. Current attainment  

Based on Key Stage 2 end of year data Pupils eligible for PP (your school) Pupils eligible for PP (2017) (national average)  

% achieving in reading, writing and maths  50% 67% 

% making progress in reading  67% 77% 

% making progress in writing  67% 81% 

% making progress in maths  67% 80% 

 
 

2a. PPG Context 

 

Ethnicity 

White British 29  

Black African 3  

White & Black African 3  

White & Black Caribbean 4  

Indian 2  

Any Other Mixed Background 3  

Any Other Asian 1  

 
 

Groups Breakdown 

Boys Girls 
SEND EAL 

Low PAG 
(Y4-6) 

Middle PAG 
(Y4-6) 

High PAG 
(Y4-6) 

22/43 23/43 19 2 9/31 15/31 5/31 

  44%     

 
 



 
 

3. Barriers to future attainment (for pupils eligible for PP, including high ability) 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  Progress and attainment of PP pupils who belong in more than one disadvantaged group (eg. PP pupils as well as SEND/EAL/CP/LAC) 

B.  Core skills (word reading, reading comprehension, development of writing skills, arithmetic skills and understanding of times tables, developing strategies for memory and retention 
facts) have, in previous years, been lower for pupils eligible for PPG than those pupils who are not eligible for PPG.  

C.  The number of PPG children who are also on the SEND register for cognition and learning. 

External barriers (issues which also require action outside school, such as low attendance rates) 

D. Limited aspirations within PP pupils due to a lack of experiences within the world that they know. 

E. Home support from families and links between school, for some children, affects progress and attainment. Not all PP pupils attend consistently, read regularly or complete 
homework. 

F. Parental Engagement & family difficulties contribute to poor performance. 

G.. Attendance of PP children, in particular lateness is lower than non PP children. 

H. Complex family dynamics, as well as single-parent families, affects relationships and wellbeing for some children. 

 
 

4. Desired outcomes  

 Desired outcomes and how they will be measured Success criteria  

A.  Raise Attainment of pupils achieving Greater Depth in R/W/M throughout KS1 KS2 and those exceeding 
in R/W/M in Foundation Stage. 

Children are targeted 7 points progress and tracked by our termly data, 
progress meetings, action plans and targeted questioning and support in 
the classroom. Planning is focussed on Disadvantaged children. 

B.  Raise attainment in Reading in KS2. More children are targeted and tracked by our half-termly data, progress 
meetings, action plans and targeted questioning and support in the 
classroom. Staff Training on improving teaching reading, purchasing new 
books to inspire reluctant readers. Staff training on a revised approach to 
teaching Guided Reading. Introducing Shared Reading and Pre-
Learning. 

C.  Continue to support early literacy skills and developing language. More children are targeted and tracked by our termly data, progress 
meetings, action plans and targeted questioning and support in the 
classroom. Sharing good practice and evaluating what strategies were 
successful last academic year. 

D.  Improve attainment in Phonics to 85%. More children are targeted and tracked by our termly data, progress 
meetings, action plans and targeted questioning and support in the 
classroom. 

 



5. Planned expenditure  

Academic year 2017-2018 

The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted 
support and support whole school strategies.  

i. Quality of teaching for all 

Desired outcome Chosen action / 
approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

Progress is above 
national average in 
reading, writing and 
maths. 
 
 

Additional teaching staff 
working in Year 5 and 6 
allowing there to be smaller 
class sizes for core 
subjects. 
 
 
Pre-learning opportunities 
for all pupils to ensure they 
have a chance to learn and 
understand key vocabulary 
and terms before the week 
of learning. 
 
 
 
 
 
 
 
Ensuring that staff are 
‘tilting’ their practice 
towards PP pupils. 
 
 
Teachers take into account 
different learning styles. 
 
Give feedback to 
Disadvantaged children 
first, either verbally or 
written as a matter of 
priority. 
 
Implementing new Guided 
and Shared Reading 
strategies. 

Smaller class sizes allow teachers to spend 
more time meeting the needs of the 
individual child.  

 
 
 
From EAL training, it was recognised that 
pupils have more chance of being successful 
in a lesson if they had an understanding of 
the key vocabulary and terms that were 
being mentioned and used. Thus meaning 
that they could concentrate on the learning 
objective without the language barrier. We 
have since started to use this approach for 
all pupils with a special focus/additional 
support given to PP and SEND children. 

 
 
 
Ensuring language and relationships are built 
towards our Disadvantaged pupils as a 
priority. 
 
 

 
 
 
 
 

 
 
 
 

 

Whole school approach 
Regular monitoring by senior leaders, 
including book sdrutiny, lesson 
observations, learning walks, pupil 
conferenes, data analysis, progress 
meetings. 
 
Team meetings 
 
Regular CPD opportunities 
 
 
 

SLT 
 
 
 
 
 
PPG 
Manager 
/SLT 

Half-termly 
 
 
 
 
 



Maximising the quality of 
teaching through the 
effective development 
and deployment of 
teachers and Learning 
Mentors will therefore be 
at the top of any 
School’s priorities. 

Professional learning 
opportunities for Learning 
Mentors to ensure they can 
offer best support to 
Teaching & Learning in 
lessons. 
 
Disadvantaged pupils are a 
higher focus in lessons 
with adults supporting them 
more. 
 
In EYFS, interventions 
begin after Baseline 
completion (6 weeks). 
 
 
CPD 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
NCETM Maths Hub Mastery TRGs 
 

Release time for LMs to have CPD.   

  
 
 
 
 
 
 
 
 
 
 
 
 

ii. Targeted support 

Desired outcome Chosen 
action/approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

To raise the aspirations, 
self-esteem and 
confidence of PP pupils. 
 

- Set up a career day 
where a wide range of 
professionals speak to 
children about their 
careers. 
 

- Many children, due to life experiences, 
have a limited knowledge of careers that are 
available to them and what they entail. 
Passionate professionals will hopefully 
educate and inspire the pupils into a variety 
of pathways for their future. 

- Designated staff running the event, 
using events plans and approved 
contacts shared from schools where 
this concept has been successful. 
 

SLT 
 
 

The career event with 
be reviewed once it 
has been completed 
and next steps will be 
considered. 
 

All PP pupils who belong 
in more than one 
disadvantaged group to 
diminish the gap 
between their progress 
and the progress of their 
peers. 
 

Reading mentors for 
targeted PP pupils. 
Specific children assigned 
to adults around the school 
to complete frequent 
reading sessions and talk 
time sessions with. 
 

 Experience has taught us that pupils’ 
confidence raises when they have trusted 
adults and positive role models around the 
school with whom they have an opportunity 
to talk to and learn with. 

 

- Sessions will be tracked to ensure 
they are consistent.  
-Regular communication between the 
mentor and class teacher to ensure 
important information/effective 
strategies and targets are shared. 
 

PPG 
Manager 
 

Termly 
 

  



 CSI (Communication and 
social intervention) offered 
to pupils run by trained 
Nurture Assistants. 
 

Parent, pupil and staff feedback and reviews 
from previous years of CSI has shown that 
there is a marked improvement in the self-
esteem and confidence of pupils after 6 
weeks of sessions and for those who haven’t 
improved, the work has provided essential 
evidence to be able to access further support 
for those children. 

 

- Using trained members of staff. De- 
briefing and information sharing when 
appropriate. 
 

Inclusion 
Manager 
 

Half-Termly 
 

 Financial support to those 
who require help to access 
extracurricular 
opportunities or resources 
above the normal 
classroom requirements. 
 

Experience has shown us an extreme boost 
in confidence from attending activities that 
they wouldn’t necessarily have the 
opportunity to take part in if it was not for the 
funding. 

 

-  A discussion and joint decision will 
be made between families and school 
as to how funding would be best 
spent. 
 

PPG 
Manager/SL
T 
 

Termly 
 

 Additional booster teaching 
to fill in gaps in learning. 
 

Additional, quality teaching provides further 
opportunities to embed and consolidate 
learning at a pace suitable to the child. 

 

- Impact monitored during progress 
meetings. 
 

SLT  
 

Half-Termly 
 

 Financial support offered to 
those whose attendance 
could be supported and 
improved by attended the 
school breakfast club. 

The support from our wrap around care has 
helped many of our families with the morning 
routine, allowing a smoother transition into 
the school day and has improved attendance 
levels. 

-Tracking of the breakfast club 
sessions, observations of pupils and 
feedback from staff. 

  

To continue to support 
and build relationships 
with families. 
 

Parent Support Advisor 
and Inclusion Assistant in 
place to offer support and 
guidance to families, 
helping them to feel valued 
and included within the 
whole school community. 

Our existing Parent Support Advisor 
successfully works with many Hillside 
families and continues to identify and reach 
out to others that may require her help. 

 

Feedback questionnaires from 
parents, pupils, staff and 
professionals from external agencies. 

SLT Termly 

Total budgeted cost: 
Staffing: £53, 808 
Resources: £10, 582 

  

  

 
 



6. Review of expenditure  

Previous Academic Year 2016-2017 

i. Quality of teaching for all 

Desired outcome Chosen 
action/approach 

Estimated impact: Did you meet the 
success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will continue with this approach) 

Cost 

Raise attainment of 
greater depth in reading, 
writing and maths in KS1 
 

Higher focus on 
combined tracking. 
 

100% of children achieved combined ARE. 
Compared to 66% from previous year. 
 

Tracking and support put in for one child who was struggling 
(intervention) 

 

Raise attainment in 
maths in KS2. 
 

3 classes in Y6 to 
support smaller 
groups. 
 

67% achieved ARE in Maths at end of KS2. 
Compared to 29% in the previous year 

Arithmetic and Mental strategies need repeating. This is to 
continue. 
 

 

Continue to support 
good attainment in 
EYFS. 
 

 83% of children achieved GLD 
Compared to 89% in the previous year. 
 

  

Continue to support 
good attainment in 
phonics. 
 
 
 

 63% achieved the Phonics threshold. 
Compared to 100% in the previous year. 

Staff changes mid-year made impact on results this year. 
(Interventions to be put in place for Autumn term in Y2) 

 

ii. Targeted support 

Desired outcome Chosen 
action/approach 

Estimated impact: Did you meet the 
success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will continue with this approach) 

Cost 

CSI (Nurture) 
 

Children with specific 
mental health 
concerns (anxieties, 
etc) 
 

Children have the opportunities to discuss their 
worries and allow their feelings to be heard and 
released. 
 

This is to continue.  

 
PSA (Parent Support 
Advisor) 
 

PSA to work with 
specific families 
(mostly single parent 
PP) 
 

Majority of PP families are single parents who do 
not have the time. PSA left at the end of the 
Autumn term. New PSA joined in Summer term. 
PSA worked with specific families on parenting 
skills. 
 

This is to continue.  
 

 

  



Reading support 
 

Inviting parents in to 
hear reading at the 
end of the day. 
PPG Governor to 
hear PP children. 

Started off well but were unable to sustain 
strategy. 

Parents did not commit to this strategy and often did not turn 
up. 
 
PPG governor supported specific children for a term and a 
half. Impact was good as it gave them extra support. Due to 
staffing this was unable to continue this year. 

£0 

iii. Other approaches 

Desired outcome Chosen 
action/approach 

Estimated impact: Did you meet the 
success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will continue with this approach) 

Cost 

Financial support 
 
Extra curricular subsidy 
 
Attendance Support 

Fund Trips & Visits 
from PPG 
 
 
Fund spaces in 
Breakfast Club 

Children were supported with their allocated 
funding so that they could attend trips and visits 
like their peers. 
 
Breakfast Club was offered to PP children whose 
attendance was low. This had a big impact on 
them being in school ready for learning. 
. 

One child had JACs activities which the child enjoyed but the 
impact in lessons was hard to tell. This stopped when 
funding ran out. 
 
This is a good use of funding as PP attendance has 
increased and the children are in school. 

 

 

 

7. Additional detail 

 KS1 

Working At or Above 
Expectations 

2016 Working At or Above Expectations 2017 

Reading Writing Maths R/W/M Reading Writing Maths R/W/M 

Disadvantaged Pupils (8) 88% 63% 88% 63% Disadvantaged Pupils (4) 75% 100% 100% 75% 

Non-Disadvantaged Pupils 
(51) 

80% 76% 80% 76% Non-Disadvantaged Pupils (56) 79% 71% 79% 59% 

Difference +7% -14% +8% -14% Difference -4% +29% +21% +16% 

National Gap -25% -26% -23% -25% National Gap 0% 0% 0%  

 KS1 Greater Depth 

Working Above 
Expectations 

2016  Working Above Expectations 2017 

Reading Writing Maths R/W/M Reading Writing Maths R/W/M 

Disadvantaged Pupils (8) 38% 0% 25% 0% Disadvantaged Pupils (4) 25% 25% 50% 25% 

Non-Disadvantaged Pupils 
(51) 

47% 25% 31% 24% Non-Disadvantaged Pupils (56) 32% 21% 34% 13% 

Difference -10% -25% -6% -24% Difference -7% +4% +16% +12% 

National Gap -21% -15% -18% -11% National Gap 0% 0% 0%  
  
 



KS2 

Working At or Above Expectations 2016 Working At or Above Expectations 2017 

Reading Writing Maths R/W/M Reading Writing Maths R/W/M 

Disadvantaged Pupils (7) 71% 57% 29% 29% Disadvantaged Pupils (6) 67% 67% 67% 50% 

Non-Disadvantaged Pupils (49) 63% 71% 78% 57% Non-Disadvantaged Pupils (54) 70% 78 % 91% 64% 

Difference +8% -14% -49% -29% Difference -3% -11% -24% -14% 

National Gap -22% -21% -25% -25% National Gap 0% 0% 0% 0% 

KS2 Greater Depth 

Working Above Expectations 2016 Working Above Expectations 2017 

Reading Writing Maths R/W/M Reading Writing Maths R/W/M 

Disadvantaged Pupils (7) 29% 14% 14% 14% Disadvantaged Pupils (6) 17% 0% 0% 0% 

Non-Disadvantaged Pupils (49) 22% 22% 27% 12% Non-Disadvantaged Pupils (54) 30% 24% 33% 19% 

Difference +6% -8% -12% +2% Difference -13% -24% -33% -19% 

National Gap -18% -9% -21% -7% National Gap 0% 0% 0% 0% 
 

 


